Plymouth State University

D_R_A_F_T
FACULTY MEETING MINUTES
Wednesday, May 4, 2011
The meeting was called to order at 3:35 p.m.  There were approximately 65 faculty in attendance.

I. There was one correction to the minutes from the April 13th, 2011 Faculty Meeting.  Dennis Machnik suggested that in the discussion section of the resolutions and discussion item from the General Education Committee, wording be added to show that a call was made for a review of the General Education Program.  The Scribe agreed to amend the minutes to reflect this suggestion.  The minutes were accepted as amended.  
II. Reports
A. Sara Jayne Steen, President (attached):  In response to a request for President Steen’s comments regarding the recent “no confidence” vote for the UNH President based on his testimony before NH legislators, she replied that she would not comment on another president’s comments.  When asked her comments on faculty organizing so they have more say in governance, President Steen replied that the faculty have the right to choose their form of governance.  Regarding budget issues, a website is being prepared to give people information as it is available.  The information that is currently available has already been sent out to PSU constituencies.  A timeline will be prepared showing when different information may be ready.  PBLG has turned in the ideas and suggestions that they prepared.  The Extended Cabinet has discussed them.  Budget projections for next year are not encouraging but supportive legislators are working on it. It was pointed out that the PBLG recommendations have not yet been shared with the faculty.  President Steen said that she would talk to Scott Mantie and Linda Dauer about that.  They collected the information from the open meetings, so she will follow up with them.   
B.
Julie Bernier, Provost and Vice President for Academic Affairs (attached):  No questions

C.   Eric Hoffman, Report from Academic Affairs Sub-Committee on Advising (see Appendix B: 


Report from Academic Affairs Sub-Committee on Advising).  There was some discussion on the


98% satisfaction rate that resulted from the student surveys on advising.  It was felt that more


accurate information may come from the focus group meetings.

III. New Business

A. Resolutions of the Standing Committees
None 
B. DISCUSSION: (Terri Dautcher) The Provost has asked the Steering Committee to form a task force to look at the academic calendar. They need 5 faculty members from across the colleges to volunteer for a seven-month appointment to that group.   
C. MOTION from the Faculty Steering Committee (Terri Dautcher) to dissolve the Faculty Loan and Grant Committee as described in the Faculty Bylaws (Article XI, Section F.6). 
The motion was made by Terri Dautcher and seconded.  No discussion.  A voice vote was taken; motion approved.
D. MOTION from the Faculty Steering Committee (Terri Dautcher) to amend Section 2.1, Definition of Faculty Status, in the Faculty Handbook as described below:
PROPOSED WORDING (changes in italics):

Principal administrators and academic deans who have established faculty rank with an academic department at Plymouth State University are eligible to vote in annual faculty elections.
ORIGINAL WORDING:

Administrators with faculty rank are the following: 

President 

Provost and Vice President for Academic Affairs 

Associate Vice President for Undergraduate Studies 

Associate Vice President for Graduate Studies and Community Outreach 

Director of the Library

Before the motion was moved, it was suggested that motions D and E be moved together.  Objected to by Gary McCool.  The 2 motions were moved and seconded separately.  The motion was made by Terri Dautcher and seconded.  No discussion.  A voice vote was taken; motion approved.  
E. MOTION from the Faculty Steering Committee (Terri Dautcher) to amend Article III of the Faculty Bylaws as described below:
PROPOSED WORDING (changes in italics):

Membership in the faculty shall be restricted to those persons employed at Plymouth State University who have appointments in one of the following categories: Tenure-Track Faculty, Research Faculty, or Contract Faculty. Only such members of the faculty may vote on issues at faculty meetings, vote in faculty elections, or be elected to faculty offices and committees. The one exception is that the adjunct faculty will each year elect an adjunct faculty member to serve as a voting participant of the Faculty Welfare Committee for a one-year term.
According to the Faculty Handbook, Section 2.1 Definition of Faculty Status, administrators who have established faculty rank with an academic department at Plymouth State University are eligible to vote in annual faculty elections. Such administrators, however, may not be elected to faculty committees.
ORIGINAL WORDING:

Membership in the faculty shall be restricted to those persons employed at Plymouth State University who have appointments in one of the following categories: Tenure-Track Faculty, Faculty-in-Residence, or Contract Faculty. Only such members of the faculty may vote on issues at faculty meetings, vote in faculty elections, or be elected to faculty offices and committees. The one exception is that the adjunct faculty will each year elect an adjunct faculty member to serve as a voting participant of the Faculty Welfare Committee for a one-year term.

According to the Faculty Handbook, Section 2.1 Definition of Faculty Status, administrators with academic rank are the President, the Provost and Vice President for Academic Affairs, the Associate Vice President for Undergraduate Studies, the Associate Vice President for Graduate Studies and Community Outreach, and the Director of the Library. All such administrators with academic rank are members of the voting faculty. However, of the listed administrators, only the Director of the Library is eligible to be elected to faculty offices and committees.
Motion moved by Terri Dautcher and seconded.  Gary McCool moved to amend the proposed amendment as follows:  

1. The same wording as the Proposed Wording except that the “Director of the Library” be changed to “Dean of Library and Academic Support Services.”  Seconded.  Spoke to his motion.  This amendment was accepted as a Friendly amendment, and therefore needed no vote for acceptance.  

2. That the last sentence of the Proposed Wording be changed to:  “Except for the Dean of Library and Academic Support Services, such administrators may not be elected to faculty offices and committees.”   This was also accepted by Terri Dautcher as a Friendly amendment.

Provost Bernier suggested putting the word “full-time” before “Research Faculty.”  Discussion.  
A motion was made to strike “Research Faculty” from the list of voting faculty so that the Research Faculty can think about this matter and discuss it at a later meeting.  A voice vote was taken; motion approved.
A voice vote was taken on the motion reflecting Gary McCool’s 2 Friendly amendments and the amendment to strike “Research Faculty” from the motion; motion approved.

F. MOTION from the Faculty Steering Committee (Terri Dautcher) to amend Article V, Section A (Faculty Representatives) of the Faculty Bylaws as described below:
PROPOSED WORDING (additions in italics):
A. Representatives to University System of New Hampshire (USNH) and USNH Board of Trustees Committees and Councils.

The following faculty representatives shall be elected annually by ballot at the regular annual faculty elections. These representatives shall assume office at the beginning of the next academic year. These faculty representatives shall attend the meetings of the respective Board and System committees and councils and report periodically to the faculty. In the absence of the faculty representative, the Faculty Welfare Committee shall designate a temporary representative.

1. Representative to the Board of Trustees – elected by the faculty for a one-year term. The faculty representative will report, in writing, to the Faculty Steering Committee after every Board of Trustees meeting.
2. Representative to the Trustees’ Financial Affairs Committee – elected by the faculty for a one-year

term. The faculty representative will report, in writing, to the Faculty Steering Committee after every Board of Trustees Financial Affairs Committee meeting.
3. Representative to the Trustees’ Programs and Services Committee – Chair of the Faculty Welfare Committee or Chair’s designee. 

4. Representative to the System Personnel Policy Council (Faculty/PAT) – selected annually by the Faculty Welfare Committee from among its members.
The motion made by Terri Dautcher and seconded.  No discussion.  A voice vote was taken:  motion approved.
G. MOTION from the Faculty Steering Committee (Terri Dautcher) to amend Article IX, The Steering Committee, section C, of the Faculty Bylaws as described below:
PROPOSED WORDING (additions in italics):
C. Duties:

1. As needed, the Steering Committee shall meet prior to the week of the faculty meeting to assist the Faculty Speaker in creating an agenda for that meeting. Except program additions and/or policy changes, all decisions of the Principal Policy-Making Committees will appear on the faculty meeting agenda under one standing item titled “Resolutions of the Standing Committees” as described in Article VI.

2. The Steering Committee shall report the formation and dissolution of task forces and ad hoc groups, as well as other activities of their committee, to the faculty by means of the “Resolutions of the Standing Committees” as described in Article VI.

3. The Steering Committee, at the request of one of the Principal Policy-Making Committees, or at the request of any group of at least ten faculty, will call a Faculty Forum meeting, as described in Article VII.

4. At the beginning of each academic year, the Steering Committee shall consult with the President to determine University planning issues.

5. At intervals of not more than five years, effective Fall 2009, the Steering Committee shall appoint a Task Force to coordinate faculty evaluation of the Principal Administrators.
6. The Steering Committee shall review the agenda for each meeting of the Board of the Trustees and its subcommittees.

7. The Steering Committee shall not be empowered to approve policy resolutions passed by policy-making committees.
Motion made by Terri Dautcher and seconded.  No discussion.  A voice vote was taken: motion approved.
H. MOTION from the Department of History & Philosophy (John Krueckeberg) to create the BS in Social Studies Teacher Certification (5-12) major, housed in the HiPhy Department, and delete the Social Studies Teacher Certification (5-12) Option of the BS in Social Science major housed in the Social Sciences department.
Notes:  1) The BS in Social Science with a contract option will remain in the Department of Social Sciences; 2) This motion reflects the Memorandum of Understanding voted upon and approved by the members of the Social Science Department (including the historians); and 3) This motion was approved by both the Council for Teacher Education and the Curriculum Committee.
Rationale:  90% of SSTC majors concentrate in history; history is 40% of Praxis II and 40% of NH SS Frameworks; the only full-time SSTC faculty member (Mike Kopish) has been hired into the HiPhy Department; History already shares .25FTE with SSTC (Whitney Howarth); every history tenure-track professor advises students in SSTC.
Motion made by John Krueckeberg and seconded.  He spoke to the motion.  A voice vote was taken: motion approved.
I. MOTION from the Academic Affairs Committee (Eric Hoffman) to amend the Academic Integrity Policy as indicated on page 7. (Changes/additions to the Policy in underlined italics).

Rationale: Several faculty members from the Academic Affairs committee have noted that recently a number of students have been brought under our current policy for hearings with the Academic Integrity Panel for violations that were largely unintentional.  The committee engaged in several conversations during the past academic year to examine our policy and suggest potential changes. We felt that our current policy does not allow faculty the discretion to use an unintentional violation as a teachable moment and help students learn from their mistakes. We looked at policies from other universities and noted that some have various levels of integrity violations (e.g., Rutgers University: http://academicintegrity.rutgers.edu/integrity.shtml).  We also examined a review paper that summarized some of the current literature in academic integrity with regards to intentional and unintentional violations: http://northumbria.openrepository.com/northumbria/bitstream/10145/107054/2/Harvey,%20Robson%20-%20The%20accidental%20plagiarist...%20Article.pdf
We also received input from several faculty members with suggested changes to the policy. In March, a subcommittee drafted the following changes to the policy which were approved by the full committee in April. 

Executive Summary of Changes:

1. Defines unintentional and intentional violations of the policy.

2. Procedures for unintentional violations are new. There will be a review by two people and then the opportunity for the instructor to help the student learn the correct academic practice.

3. New policy requires that students have the opportunity to meet with the Dept. Chair and instructor for any type of violation.
The motion made by Eric Hoffman and seconded.  Discussion and questions mainly focused on the “unintentional and intentional” part of the summary.   A voice vote was taken:  motion approved
J. MOTION from Jeremiah Duncan that the Faculty adopt the following resolution:

Whereas there is a considerable amount of litter on the campus and streets of Plymouth,

Whereas the University community is largely responsible for the litter,

Whereas we have identified a pervasive culture of littering among the University community,

Whereas we are taking responsibility and initiative for changing that culture, 

and

Whereas Spring Fling weekend is known to be a time when significant amounts of litter are strewn onto the campus and streets by the University community,

We, the Faculty of Plymouth State University hereby resolve that:

· We will encourage our students to pledge not to litter during the Spring Fling weekend, and

· On the Monday morning after Spring Fling weekend, every scheduled class that meets

is strongly encouraged to participate in the cleanup, and

· We furthermore applaud the efforts of our students to keep our campus litter-free.  

· If the campus and streets of Plymouth are found to be full of litter after Spring Fling 2011, the University should withhold all resources for the planning and executions of Spring Fling 2012, and

· The following message should be disseminated broadly, sternly, and immediately to the University community:

Plymouth State University is hereby taking swift and immediate action to change the culture of littering that exists among the University community, to clean up the litter that has been left on campus and on the streets of the surrounding community, and to ensure that our campus and streets will not become full of litter again.  As part of this effort, volunteers will be picking litter up on the morning of Sunday, May 8.  If they find significant amounts of litter related to Spring Fling activities, Spring Fling 2012 will be officially canceled, receiving no official funding or resources of any kind from the University.
The motion was made by Jeremiah Duncan and seconded.  Discussion.  Friendly amendments were accepted by Professor Duncan, and the resulting wording changes are in italics.  A motion was made to call the question.  A voice vote was taken to call the question: motion approved.  A voice vote was taken on the amended motion: motion defeated.  
K. MOTION from the Faculty Welfare Committee (Anne Lebreche) to amend the Faculty Bylaws pertaining to the Faculty Welfare Committee under Section b. Function, subpoint 3. (Changes/additions to the Policy in underlined italics).

7. Faculty Welfare Committee
b. Function:

(1) To represent the interests of the faculty as a group of professional persons; (reference Bylaws of the Trustees, The Faculty Welfare Committee). The Committee will advocate for the welfare of the faculty and will make recommendations to the faculty and/or administration on matters affecting the welfare of the faculty, including but not limited to: academic freedom; promotion and tenure; compensation and benefits; workload; personnel policies; professional ethics; and "quality of life" issues related to working conditions.

(2) To serve as a point of contact and consult with other groups, constituencies, and/or administrators when they formulate, revise, or propose policies affecting faculty welfare.

(3) To select one two of its members to serve as a representatives to the USNH System Personnel Policy Council meetings.  One member shall serve as a voting member; the second member will serve as the alternate.
(4) To report annually on its activities to the full faculty.

(5) To request a Faculty Forum or a special meeting of the faculty, if in the Committee's judgment one is necessary.

(6) To perform such other duties as specified by the Faculty Handbook and by these Bylaws.

Rationale:  The SPPC is an advisory council to the Administrative Board.   The Administrative Board includes the 5 CEOs (4 Presidents and the Chancellor).   By state statute the Administrative Board has authority over many personnel actions and policies.   In some cases policies also require approval by the Board of Trustees.  Presently, one administrator, one faculty, one PAT and one O/S staff from each institution may vote (plus one from the Cooperative Extension).  This year, non-unionized clinical and research faculty from UNH were also granted representation.  

Each constituency group has a second representative who is an alternate.  These representatives do not vote, but participate in Council discussions.  This bylaw change motion will allow PSU Faculty the same number of participants on the Council as are afforded other campuses and constituency groups.
The motion was made by Anne Lebreche and seconded.  She spoke to the motion.  No discussion.  A voice vote was taken; motion approved.

Announcements.

Presentation of the Distinguished Adjunct Teaching Award to Lisa Travis from the Music, Theatre and Dance Department.

Presentation of the Distinguished Graduate Teaching Award to Leo Sandy from the Counselor Education and School 

School Psychology Department/College of Graduate Studies.

Presentation of the Distinguished Teaching Award to Irene Cucina from the Health and Human Performance Department and the Office of Teacher Certification.

Respectfully submitted,

Alice O’Connor, Scribe
Appendix A: AAC Modifications to the Academic Integrity Policy
(Changes/additions to the Policy in underlined italics).

Academic Integrity Policy (with changes from pp. 46-48 in the 2010-11 catalog):

Academic integrity is the foundation of the pursuit of knowledge. All members of the academic community are expected to be dedicated to the pursuit of knowledge in an honest, responsible, respectful and ethical manner. Every violation of academic integrity is an affront to the academic community. Violations of academic integrity make fair evaluation impossible and cast doubt upon the seriousness with which students accept the responsibility of acquiring an education.

Members of the academic community are expected to report all instances of those violations which come to their attention. Both faculty and administration consider it their duty, as guardians of academic standards and intellectual honesty, to enforce the following policy by prosecuting all cases of violation of academic integrity to the fullest extent. Students are urged to consider that it is the toleration of violations of academic integrity, and not the reporting of it, that is dishonorable.

Definitions
A violation of academic integrity includes any act which portrays a member of the academic community as having acquired knowledge through legitimate study or research which, in fact, has been stolen. Violation of academic integrity includes also any act which gains one member of the academic community an unfair advantage over another. This includes any act hindering the academic accomplishment of another.


Violations of academic integrity are classified by Plymouth State University into two categories: intentional and unintentional. Intentional violations involve a deliberate attempt to deceive in order to gain unfair advantage. Unintentional violations are associated with poor academic practice stemming from ignorance or misunderstanding of requirements.


Examples of intentional violations of academic integrity include, but are not limited to, the following:

1. Providing or using unauthorized books, notes, or other sources of information during an examination.

2. Submitting another person’s work as one’s own, that is, plagiarism. This includes, for example: copying during examinations; purchasing papers or taking them from Internet/World Wide Web resources; copying papers, reports, laboratory results or computer work; quoting or paraphrasing library or Internet/World Wide Web sources without proper citations.

3. Doing work for which another person will receive credit. This includes, for example, allowing one’s examination answers, reports, laboratory results or computer work to be submitted by another person as his or her own work.

4. Falsifying, through forgery or other alteration, academic documents such as transcripts, registration materials, withdrawal forms or grade reports.

5. Reading, removing or copying, without authorization, or stealing any academic document, exam or academic record maintained by any member of the faculty or administration.

6. Using unauthorized assistance in the laboratory, at the computer terminal or on field placement.

7. Stealing, copying or destroying another person’s computer program or file, deliberately preventing or depriving another’s access to the University computer system or resources, or impeding the system’s performance.

8. Stealing, or removing without authorization, books or periodicals from the library, or mutilating library materials. 

9. Falsifying or fabricating data or results of research or field work.

10. Lying in connection with an academic integrity hearing.

Unintentional violations are often associated with plagiarism. Examples of unintentional violations include, but are not limited to: paraphrasing, citing, or quoting poorly or incorrectly.

Procedure
In cases where a violation of academic integrity in course work is suspected, or in other cases of suspected violations, the individual making the discovery must initiate proceedings as prescribed in the following list of required actions.
I. Action within the department – Examination of the suspected violation
1. Any violation of academic integrity, whether intentional or unintentional, should be examined by at least two people: 

a. In the case of a violation of academic integrity associated with a class, these people shall include the instructor and the Chair of the department.

b. In other cases, these people shall include whoever is making the complaint and whoever is in charge of the area of complaint.

c. In the case of stealing, removing, or mutilating library materials, in conjunction with a course, the Library shall notify the course instructor of the violation. The course instructor shall pursue the complaint. Library personnel may be asked to appear as witnesses.

2. The examination shall be thorough enough to establish with reasonable confidence whether a violation of academic integrity occurred, who the parties involved are and that accusations can be justly made and are supportable. The examination shall proceed as quickly as possible and will generally be complete within one week.

3. The student, or students, shall be made aware of any accusations, be given a copy of this policy and have the opportunity to meet with both examiners and respond. Any supporting evidence shall be gathered and verified as thoroughly as possible. All of this shall be done in a non-threatening manner.

4. There are three possible outcomes of the examination:

a. Insufficient evidence of a violation: If the examiners are not reasonably confident at this point that a specific student violated the Academic Integrity Policy and that the evidence of that violation is substantial, the matter shall be dropped, except that the department shall take steps to remedy any procedures or conditions that may have led to the violation or to the lack of evidence, e.g., an exam which has been compromised may be canceled and/or readministered by the department.

b. Unintentional Violations: If the examiners are reasonably confident that a specific student violated the Academic Integrity Policy, the evidence of that violation is substantial, but the violation is judged to be unintentional, the Chair shall notify the student by letter of the violation and recommendations for remediation. Because the violation was deemed to be unintentional (e.g., a result of poor academic practice), the student and instructor shall work together to give the student the opportunity to learn the correct academic practice. As with all grades, instructors will evaluate the assignment in question and may account for the violation in their evaluation.

If the student disagrees with the judgment of the examiners, s/he can request that the Chair notify the Vice President for Academic Affairs of the violation so that the Panel on Academic Integrity can be convened. 
c. Intentional Violations: If the examiners are reasonably confident that a specific student violated the Academic Integrity Policy and that evidence of that violation is substantial and the violation is deemed to be intentional, the Chair shall notify the student by letter of the specific violations of academic integrity of which the student stands accused. If not already provided, a copy of this policy shall be enclosed. The Chair shall notify the Vice President for Academic affairs that a potential violation has occurred and request that the Panel on Academic Integrity be convened. A copy of the letter to the student and all supporting evidence shall be sent to the Vice President for Academic Affairs. If the instructor thinks that a lesser or greater penalty than an F in the course is warranted, a statement of recommendation, with explanation, may accompany the supporting evidence.  The complainant (or his/her representative) shall attend the Panel hearing.

II. Actions by the student
Students shall: 

1. Honor any requests by complainants and/or department chairs for interviews concerning any alleged violations of academic integrity. This is the first and best opportunity for the student to present ameliorating evidence and/or arguments of innocence.

2. Continue to attend the course until notified otherwise.

3. Read the Academic Integrity Policy. If the student has not received a current copy by the time of the Vice President’s letter (see III.), it should be requested of the Vice President’s office.

4. If the student wishes to attend the hearing of the Panel on Academic Integrity, they shall notify the Vice President for Academic Affairs within 72 hours of receipt of the Vice President’s letter. A student may choose not to attend the hearing and instead may submit a written statement to the Vice President for Academic Affairs for consideration by the Panel on Academic Integrity. Any supporting evidence for the student’s case may be presented by the student at the hearing. If the student wishes additional witnesses to be called, the Office of the Vice President must be notified so that those witnesses may be called for the hearing. If the student fails to notify the Vice President for Academic Affairs of their intent to attend the hearing or submit a written statement to the Panel on Academic Integrity, and the Vice Presidents Office has confirmation that the student has been properly notified of the hearing, the allegation of a violation of academic integrity is sustained and the hearing will be conducted to determine the sanction.

5. A student wishing to appeal a judgment of the Panel may do so to the Vice President for Academic Affairs within one week of the hearing. The appeal should be in writing, stating all reasons that the student has for appealing the decision of the Panel. If the penalty involves failure in a course, the student should continue to attend until a decision is rendered at the appeal hearing.

6. If found guilty, the student must comply with all requirements of the Panel.

III. Actions within the Office of the Vice President for Academic Affairs 

1. Upon receipt of the letter (I.4.c) the Vice President shall officially notify the student of the charges and shall refer the matter to the Panel on Academic Integrity:

The Panel on Academic Integrity will consist of:

a. The Chair of the Faculty Academic Affairs Committee, or his or her designee, who will chair the Panel.

b. A Plymouth State University faculty member selected from a faculty pool.

c. The Associate Vice President for Undergraduate Studies.

d. Two student members.


The two student members and four student alternates will be elected by the voting members of the Student Senate. Students on disciplinary probation and those not in good academic standing are not eligible to serve on the Panel. All elected student members must agree to be available to serve on the Panel during the academic year and the months of January and June. In the event that members or alternates are unable to serve on the Panel for a specific case, the Chair of the Panel will appoint members to serve for the case. If this is not possible, the Panel may meet with as few as four members present.

2. The Panel hearing shall be arranged as soon as possible. The student Panel members, witnesses and the person making the complaint shall be notified. (The student may choose not to attend.)

3. Regardless of the outcome of a hearing or appeal, a record of the proceedings and supporting evidence will be kept for the prescribed time (see Records).

4. The Vice President shall hold an appeal hearing as soon as possible upon receiving a written appeal. The Vice President may call upon any person involved when the appeal is considered. After the appeal, action referred to in Section III.3. is modified if appropriate.

5. The record of each student found guilty by the Panel shall be checked for prior convictions. If this is a second conviction, the Panel will be reconvened no sooner than eight days, nor later than 14 days, from the date of the second conviction to decide whether to expel the student from the University, to suspend the student for a period no less than one year, or to assign some other penalty as appropriate. If the student has appealed the second or later conviction to the Vice President, however, the Panel will be convened no later than seven days after the failure of the appeal.

6. The judgment of the Panel shall then be carried out.
In cases when the penalty is: 

a. an "F" on an assignment, the instructor shall be responsible for implementing that sanction as part of his/her regular record keeping for the course. The Chair of the Panel on Academic Integrity shall notify, in writing, the Vice President for Academic Affairs of the sanction.

b. an "AF" for a course, or a suspension or an expulsion, the Chair of the Panel on Academic Integrity shall notify, in writing, the Vice President for Academic Affairs of the sanction. The Vice President shall then be responsible for notifying the Vice President for Student Affairs, the Registrar and the Director of Financial Aid, in writing, of the sanction. For a grade of “AF,” the Registrar shall enter this grade on the transcript. For a suspension or an expulsion, the Registrar shall enter a notation of academic suspension or expulsion on the student transcript. If the sanction in question is a suspension, it shall be considered effective at the beginning of the next full semester. A student shall have the right to petition the Vice President for Academic Affairs for removal of the notation of academic suspension from the transcript. At the time of graduation or two years after the academic suspension, whichever comes first, the student may petition for the removal of the suspension. Pending an appeal, an expulsion shall begin on the date of conviction.

IV. Actions by the Panel 

1. Upon being notified of an impending hearing by the Office of the Vice President for Academic Affairs, each Panel member will, prior to the hearing, visit the Vice President’s office and examine the materials for the case.

2. The Panel will, at the hearing: 

a. hear the complaint by the instructor or person making the complaint

b. hear any explanation or expression of mitigating circumstances the student may wish to give, if present

c. question both the student and the person making the complaint as necessary

d. decide the case and any penalty

e. tell the student the result of the hearing, explain the consequences and inform the student about the right of appeal if found guilty.

3. The Chair of the Panel will inform the student in writing of the Panel’s action. Copies of this letter will be sent to the Vice President for Academic Affairs and to the person making the complaint. All documents shall be returned to the Office of the Vice President for Academic Affairs.

4. If the Panel is reconvened because of a student’s second or later conviction, the Chair of the Panel will obtain from the Office of the Vice President for Academic Affairs the files from the Panel hearings. The Panel will then decide what further penalty to assess (see Penalties). The Chair will write a letter to the student, with a copy to the Office of the Vice President for Academic Affairs, informing the student of the further penalty and of the right of appeal.


Penalties

Students found guilty of unintentional violations will have the opportunity to learn to correct their mistake. No further penalty shall be assigned by the instructor other than their evaluation of the assignment.


In most cases when students are found guilty of an intentional violation of academic integrity for the first time, whether by admission of guilt or by the findings of the Panel on Academic Integrity, and where the incident occurs in connection with a specific course, the Panel will decide that they be excluded from further participation in the course, receiving a grade of AF on their transcripts. An AF signifies administrative failure, signifying that the course has been failed for administrative reasons; the impact is the same as an F in all other regards. In those cases where, in the judgment of the Panel of Academic Integrity, the offense is unusually serious, the Panel may also decide to suspend the students from the University for no more than one year. In those cases where in the judgment of the Panel on Academic Integrity there are extenuating circumstances, such as cases where the incident clearly occurred because of ignorance rather than intention, or in cases of plagiarism where the amount of material plagiarized was extremely small, the Panel may decide on a lesser penalty than AF in the course: an AW in the course or a grade of F on the assignment. If the faculty member in whose class the offense occurred recommends a penalty, the Panel may take this into account in reaching its decision.

In cases where a first conviction for a violation of academic integrity occurs apart from a particular course or where it has a minor or tenuous impact on a course, the penalty may be simply having a record of conviction (see Records). Here too, however, in cases where the offense is unusually serious, the Panel may decide to suspend the students from the University for no more than one year. A record of conviction is, at any rate, a serious consequence of a first offense. The second conviction for violating academic integrity will normally result either in suspension for no less than one year or expulsion. Also, if the second offense occurs within a particular course, an AF will be posted on the transcript as the final grade for that course. 

If a violation of academic integrity involves damage to University property or otherwise violates the law, legal or disciplinary action may also be taken.

Records

In cases where a student has been found to have unintentionally violated the Academic Integrity Policy, no official records shall be kept. 


If the student is referred to the Panel and is found not guilty of violating academic integrity, all evidence will be retained by the Vice President for Academic Affairs for a period of three years. The Vice President for Academic Affairs shall be the only person with access to these records. After three years, all evidence shall be destroyed. A record shall be retained of the action taken by the Panel, only accessible to the Vice President for Academic Affairs.

Whenever students have been convicted by the Panel of violating academic integrity, a record of the conviction shall be retained permanently by the Vice President for Academic Affairs. The Vice President for Academic Affairs, all faculty and principal administrators with legitimate need to know, and the student in question shall have the privilege of access to the record. The Vice President for Academic Affairs shall retain all evidence related to the case until three years after the student has left the University. A record of the conviction shall be reportable to the Panel if the student is convicted of a subsequent violation of the Academic Integrity Policy and to any outside agencies legally requesting this information until the student graduates or five years after the conviction.

Appendix B: Report from Academic Affairs Sub-Committee on Advising

Executive Summary 

April 18, 2011

In response to PSU Student Senate Resolution S. R. 08 (F) 5 the Academic Affairs Committee administered surveys on advising to students in seven departments during AY 2009/2010. In AY 2010/2011, four focus groups were conducted with students (2 in fall; 2 in spring). As a result, the subcommittee on advising offers the following summary of results and comments. 

Results of surveys in AY 2009/2010: 288 surveys were completed. The results of that survey indicated that approximately 98% of students were happy with their advisor and the advising process.

Results of focus groups in AY 2010/2011: Students are not sure how many credits are required for their degree and may rely on advisors for that information; word-of-mouth is considered a reliable source of information, especially when it comes to courses; most students know about and use advising tools such as the Curriculum Planning guides and the Degree Evaluation; students tend to monitor their progress once a semester; students believe that their needs change during their time at PSU, with more career advice needed in the last year; most students perceive advising as guidance, support and final “check” on their successful completion of the degree;  students who change majors need more advising support and may be more reluctant to look for help themselves; students find value in having a long term plan that lays out their degree requirements; a single portal with customized information (i.e. degree evaluation on the curriculum planning sheet, rather than two separate formats) would be considered an improvement to the current tools; students expect that their advisor is knowledgeable about courses and majors in their discipline; students may not be aware of policies such as Catalog changes, the ability to change Catalog year, and the ability to change advisors.

Comments: The action taken by the Academic Affairs sub-committee on advising was in response to the Student Senate Resolution above. We bring this to the academic affairs committee for consideration and recommend that it be submitted by the chair of Academic Affairs to the Student Senate. The AAC does not support introducing advisor evaluations in the P&T process. (Full Report attached)

Report to Student Senate 

Submitted on Behalf of the AAC by: Annette Holba, Roxana Wright

April 18, 2011

History:

The Student Senate passed a resolution in 2008 (See attached at the end of this document as Appendix A) asking the faculty to investigate advising on campus with the intention of including advising as a category for faculty evaluation. In AY 2009/2010, the AAC appointed a subcommittee on advising (Ahl, Coykendall, Holba) to create a survey and pilot the survey during advising weeks in Fall 2009. As a result, the following departments participated in the advising survey: Health and Human Performance, Language and Linguistics, English, Criminal Justice, Undecided, Child Development.

Total number of surveys completed: 288 (see original survey attached to the end of this document in Appendix B)

The results of that survey indicated that approximately 98% of students were happy with their advisor and the advising process. We also learned that upon completion of the survey, we had more and different questions as a result of that survey.

After discussing the results of the survey, we believed that it would be better to engage in focus groups rather than conduct more surveys so that we could probe student responses and gain clearer interpretive understanding.  Therefore, we received approval from the AAC to continue our investigation with focus groups in fall 2010 and spring 2011. Questions were prepared and approved by the AAC in spring 2010 for fall 2010 focus groups. Questions were again edited for focus groups in spring 2011 after fall 2010 focus groups.

Focus Groups for Fall 2010:

Dates: October 14, 2010 – 4 students

          October 21, 2010 – 5 students

Sample: After much discussion pertaining to accessing students for focus groups, we decided to go through ResLife to seek volunteers. Students were CAs/RAs. Students were asked to complete a closed-ended questionnaire prior to the actual focus group for demographic purposes.

Focus Group Questions:

Closed-ended questions for demographic information (These questions were completed by the advisees prior to commencement of the focus group)

1. What year are you in (first, second, etc.)

5 – third year students

3 – fourth year students

1 already graduated student (May 2010)

2. What is your major? Option?
Anthropology; Sociology

Business Management; Sales concentration

Art Education

Meteorology -3

English; Writing Option (graduated student)

Communication: Film & Media

Childhood Studies

3. What is your minor?

Music; Communication; Tech Mathematics; Women’s Studies (graduated student);Psychology-Child Development 

4. Do you live on campus or do you commute to campus?

All nine students live on campus

5. How many credits do you need to graduate?

120-3 students; 122-2 students (these responses came from students on 10/21) the question was interpreted differently on 10/14 to mean current exact number of credits: 12, 30, 76, not sure

6. How many credits do you need to be considered full time?

one student did not answer the question; one student indicated 12+; one student indicated 13; six students indicated 12

7. Have you ever used the degree evaluation function in Banner to access your status toward your degree completion?

4 yes; 5 no (one did not know it existed)

8. Have you and your advisor filled out a curriculum planning guide during advising meetings?

5 – Yes

1 – “I think so”

1 – “Sorta”

2 – No 

9. Do you think that you will graduate in four years?

1 – Already did

2 – Hopefully 

3 – No

2 – Yes 

1 – Yes, barely

Student Focus Groups Fall 2010

Thursday October 14, 2010 and Thursday October 21, 2010

The Focus Group Questions: (Created by Ahl, Coykendall, and Holba – submitted to and revised by the AAC Spring 2010) Focus Groups conducted by Holba/Wright – October 14, 2010 and Holba/Wright/Yeo – October 21, 2010
1.  How do you know what classes you are supposed to take next semester?

2. What are the general education program requirements and where are you in the process of completing the general education program? 

a. Probe: How many general education courses have you taken so far to meet that requirement?

3. How do you monitor your progress toward completing your degree?

a. Probe: How often do you monitor/evaluate your progress?

4. How do you know what a course is about?

5. How are your advising needs changing from your first year to your fourth or current year?

6. What is advising at PSU?

Student Focus Groups Fall 2010

Thursday October 14, 2010 

Four students participated to this focus group session. The students were in their second year of studies or higher. For the purpose of this report, the students were coded with numbers from 1 to 4.
It became apparent early on that this sample represented students who were conscientious about planning their courses and academic careers. They also had  very positive opinions about their advisors. 
Pizza and soft beverages were served. The room and the atmosphere of the focus group appeared comfortable.  
The Focus Group Questions: (Created by Ahl, Coykendall, and Holba – submitted to and revised by the AAC Spring 2010)

1.  How do you know what classes you are supposed to take next semester?

Student 1 – “learned the hard way” – made mistakes early on and had to make a plan to get back on track. Used the Academic Catalog to plan the sequence of courses. Benefited from the recommendations of an excellent advisor, who also pointed out information in the Catalog. 

Student 2 – changed majors and advisors as a junior. Used the Academic Catalog to plan the sequence of courses.

Student 3 – followed the sequence of courses from the Academic Catalog. Found information mostly on own.

Student 4 – asked the advisor (“that is what the advisor is for”). Fully trusts the advisor. 
2. What are the general education program requirements and where are you in the process of completing the general education program? 

What are the general education program requirements:

Student 1 – mostly agreed with information provided by other students

Student 2 – listed most Gen Ed requirements

Student 3 – added to the list provided by Student 2 

Student 4 – nodded acknowledgement of information provided by other students

Where are you in the process of completing the general education program:

Student 1 – finished two semesters ago.

Student 2 – slightly behind. First advisor did not point out the importance of completing General Education requirements. Second advisor changed the perception that the General Education requirements were not necessary. Currently taking General Education courses as well as major courses.

Student 3 – behind. The course sequence from the Academic Catalog focuses on degree specific courses before some General Education requirements. Will be able to catch up, as noted in the Academic Catalog.  

Student 4 – behind. Took many art classes early on (had a strong interest in art). Need to catch up.

a. Probe: How many general education courses have you taken so far to meet that requirement?

Although no exact numbers were provided, the previous discussion indicated the students’ progress towards the completion of General Education requirements. Students 1-3 were aware which general education categories applied to their degrees. 
3. How do you monitor your progress toward completing your degree?

Students 1-3 – cross off course from the plan/sequence in the Academic Catalog. Discuss with advisor. Students noted that the Advising Office at PSU appears more interested in the students’ academic success than the faculty advisors. “Deb Tobine deserves a gold star”. Reaching out to the Advising Office and the Undergraduate Studies Office play a role in successfully planning the degree.

Student 4 – ask and rely on the advisor.

Academic Coaches are helpful (student 2 is an Academic Coach) . 

Students 1-3 noted that the majority of students are more confused about which courses to take in their first and second years of studies, and become more aware in the last two-three years. Student 1 believes that the students approach to planning their degree follows a normal distribution, with most students having some knowledge within acceptable boundaries. Student 4 noted stated that “most students are like me” (i.e., trust the advisor). 

a. Probe: How often do you monitor/evaluate your progress?

Students 1,2 and 4 - end of every semester 

Student 3 – only during advising weeks.

4. How do you know what a course is about?

Students 1 – “you don’t”

Students 1, 2 – some General Education course descriptions or major specific course descriptions in the Academic Catalog are “self-explanatory”. However, Catalog descriptions are not helpful most of the time. 

Student 1 – the same course is different depending on the teacher. Some professors do not take their courses seriously. Information from friends helps. Use three criteria to choose a course: is it required? Does it fit in my schedule? What is the class like? 

Students 1,3 and 4 – agreed with Student 2 on the above.

Further probing questions:

5. How are your advising needs changing from the first year to the fourth or fifth year?

Student 1 – when you follow the sequence described in the Catalog it is as if you were hard scheduled into classes

Student 2 – in the last year there is more focus on planning for graduate school, not on class selection 

Student 3, 4 – agreed with the above

Students agreed that the focus evolves from class selection in the first years to making plans for the future in the last years. 

Discussion: 

Student 2 – most students complain about advising (but admits that student hears complaints because of CA role). Most students do not communicate well with their advisors. 

6. What is advising at PSU? 

Student 1- “vocal version of the Catalog”, interactive catalog information

Student 2 – value added of interaction beyond information in the Catalog. Having someone from whom to ask question. Additional explanations of Catalog information. The advisor is a constant guide and provides assurance. 

Students 3,4 – agreed with Student 2 
Student Focus Groups Fall 2010

Thursday October 21, 2010 

Five students participated to this focus group session. The students were in their second year of studies or higher. For the purpose of this report, the students were coded with numbers from 1 to 5.

Respondent #1 graduated in May of 2010.Respondent #3 and #5 are academic coaches.

As for the previous session, the sample represented students who were conscientious about planning their courses and academic careers, and had very positive opinions about their advisors. 

Pizza and soft beverages were served. The room and the atmosphere of the focus group appeared comfortable.  
The Focus Group Questions: (Created by Ahl, Coykendall, and Holba – submitted to and revised by the AAC Spring 2010)

1.  How do you know what classes you are supposed to take next semester?

Student 2 -  “My advisor tells me. The books they give us are very helpful and any information that is on myplymouth is all planned out with all the classes you need to take with all the sub columns of the gen eds and other stuff. “

Follow-up question: Do you use the paper copy Course Catalog?

Student 2- Yes

Student 1- “The paper copy is way more user-friendly than online”

Student 3-  “you can just flip to whatever”

Student 5-  “you already have all of your information tagged and you can just look at anything you need”

Follow-up question: How are you supposed to know what you’re taking?

Student 1 – “You’re supposed to go to your advisor to figure out your classes but honestly I never did that. If you’re a first year student coming here, you don’t NEED to follow all the courses and you can still play around with it. By the time I graduated I knew exactly what I needed and I didn’t need my advisor at all.”

Student 5 -  “My advisor used a transfer form with all the specific requirements I needed, he did that this year with me which helped but he never did that with me before. Same advisor as before and I’m not sure why he did this with me this year or if its commonplace but it was like a transfer to another school form that showed all the credits and classes I’ve taken so far and it helped me map out everything I needed for next year.”

Student 1- “When I worked in undergraduate studies there was an entire guide like that that no one ever uses.”

Student 3- “My academic advisor does that every year with S and F and plans out what I need.”

Follow-up question: Is that what you rely on?

Student 5- “That’s the most helpful”

Student 3- “That way I can know what I need to do and he can see what I need to do and it helps”

Student 1- “It helps plan everything out. That way you can plan out the harder courses and when you need to take courses so that you can graduate. As an incoming freshman I remember being incredibly overwhelmed and not knowing at all how to plan.”

Student 4 – “I felt my advisor did something similar this semester: he sat down and pulled out the curriculum guide and showed me what I needed to take and showed what gen eds I still needed to take and everything that was left over and it was nice to know. “

Follow-up question: Did you already have some idea of the classes you needed?

Student  4–“ I had a general idea of what I needed but it wasn’t that clear…”

Follow-up question: How can it be changed that the curriculum guide can become more available to students?

Student 1- “I think there’s a lot of information, not necessary in myplymouth but on other offices’ sites like finding the yearly schedule for final exams, its already out but it’s really difficult to find. Like meal plans are hard to find but curriculum guides are pretty easy to find but students don’t really know where to look for it, or how to use myplymouth. Every single year they try to pack so much into orientation that some things get left behind. And some things I want to know about.”

Student 5- “That’s one of the things I noticed about orientations, not only with me but other ones I’ve seen but they focus more of their time on life skills of living here but not the academic side and they should either be equally balanced.”

Student 1-“Orientation might not  be the best place to do that either, they should show you how to access the information maybe in something like first year seminar so they can show you what’s available for you. They did a myplymouth demonstration and I was probably texting, they should divide it into smaller groups and show [them]” 

Student 3- “What about people who don’t take their first year seminar until their senior year?”

Student 1-“The most you can do is have some effort there, so that there’s at least an attempt to show the kids the information.”

Student 3- “I came in not knowing anything, even my password and I learned everything from friends and other people”

Student 1- “I learned everything from friends.”

2. What are the general education program requirements and where are you in the process of completing the general education program? 

Student 5 – “Gen ed program is a program full of courses designed for all students to take all divided into sections that will teach you life skills into whatever career you chose. I am about 12 credits away from finishing all my credits. I spent this term trying to knock out some of my gen eds. I try to take online courses so that face to face time which I feel is more important I feel that I take alternative courses for geneds.”

Probing question: Are you behind or ahead? 

Student 5- “I think I’m pretty ahead.”

Student 1-“ I think their designed for the right reasons but I feel that a lot of them are just pointless that people just like to take because it’s an easy A to boost their GPA. I don’t have to be all that well rounded. Like my science class, had no science in it, and although it was great for me I didn’t learn any science. In theory I think they were hoping students would be more well rounded but I think that it just makes you look at them like their pointless and that kids aren’t being challenged in them and that it’s flawed. “

Student 2-“ I think its flawed for different reasons. I edit film I’m a media and communications students. These are the science courses, I’m bad at all of them. All of these gen eds suck. So, I think there need to be more options for students so that those who aren’t good at one thing people can still do well. I’m still dreading the three gen eds I need to do.”

Probing question: Do you know where you’re at? 

Student 2 – “You tell me, yeah I’m behind.”

Probing question: How much?

Student 2- “I can still graduate on time but I’m going to have to haul butt to graduate on time, I’m find will all my important stuff but everything that’s not creative process based I can’t do its going to take me forever but sometimes even the teachers just blow.”

Student 1-“ I’ve had teachers who go into a class and say because they know we don’t care about the class they aren’t going to either. We watched youtube for five days for absolutely no point to what we were supposed to be doing. How are we supposed to care about ged eds if the teachers don’t”

Student 2- “The only reason I got out of “self and society” classes was because they were music they should have other classes integrated in there so people would be more interested.”

Student 1-“ Do you think if there was more options for students that we would be more interested?”

Student 3-“ I take classes specifically so that I don’t have to go to Boyd so yes I’d be more interested. I’m almost done, and I was the only reason there was no grade and it was good.” 

Student 4-“ I know for some geneds there are lot of options and other ones there were only about 6 or 7 options. I have to take two in one requirement and there’s only 8 total. There should be more of a balance so that some of them are expanded and there’s [sic] more options. If there were more options some of them would interest me better. I look at that category and just hope that something else pops into the category.”

Student 1-“ I think there is a lot to say about that. I was blessed because I had a lot of options within my major to take for geneds. Some students would love to take music classes but others just don’t want to do that. Some just want to take a painting class but they save those spots for people who actually need that for their major. It’s all so limited that it’s frustrating.”

Student 2-“Can I add something? I think when we do the selection process my registration date is so late that I never get to take the classes that I actually know I can take because all the options I have left are bad.”

a. Probe: How many general education courses have you taken so far to meet that requirement?

<see answers above>

3. How do you monitor your progress toward completing your degree?

Student 2-“ With the degree evaluation function” 

Student 4- “ I didn’t even know it exist[ed]” 

Student 5-“ You’re the one who showed it to me…”

Student 4-“ Well I guess I never used it?”

Probing question: What do you use?

Student 4-“ I rely heavily on my advisor and he’ll tell me what I need to take and I look at the classes and for the most part our classes are set in stone so for the first two years you know exactly what you need to take.”

Student 5-“ There is very little fluctuation in the schedule for meteorology…”

Student 4 – “If you don’t take something’s when you’re supposed to you basically can’t take it. My advisor just steers me in the right direction all the time.”

Probing question: How do you monitor your progress?

Student 5-“ I use the degree evaluation function online all the time for a brief summary of what I need but I rely heavily on my advisor. If I don’t have it all planned out he does and we just compare plans and he reminds me of things and gets me to take gen eds and he comes through.”

Student 1-“From sort of an employee perspective one of the things we struggle with is getting students to become independent adults and students constantly rely on everyone else to do things for them so for the advising process I just want to say hey this is your advisor and they just need to do some work. Their students should know where they are at when they go in to their advisor. Students need to take some initiative to do things some don’t even show up. There needs to be a happy medium. One things we talk about is the international students their advisor does a lot for them the first year to help them and the same thing should happen to first year students to show them the resources so that the next year they can do it themselves. It’s just about being an adult and taking initiative.”

Student 3-“Some of my friends have never met their advisor. They just go to Maryanne Pertle just to help them. She’s not going to help them. “

Student 2-“ I had an advisor who was never there, even on office hours.” 

Student 1-“A lot of students say that.”

Student 2-“ I didn’t know where I was supposed to be - now Dr. Holba does everything I need but before I just didn’t know what to do.”

Student 1-“ I had advisors who would give me wrong information and I’d have to track it down. I had questions on electives and they said I needed to take electives not in my major.”

Student 4- “Some of my residents have come to me and they didn’t know what a course catalog is, even if they’ve met with their advisor. Some didn’t know that they were even supposed to meet with their advisory. They need to set up a meeting.” 

Student 1-“So many students just don’t check their email.”

Student 4-“Some advisors are great and some just don’t care and give you a sheet and say here do what you can”

a. Probe: How often do you monitor/evaluate your progress?

Student 4-“At the beginning of the semester.”

Student 5-“Actually, I do it around this time so that I’m in the swing of things and I can get the big picture and everything is situation and I can focus on the end of the year and being all set.”

Student 4-“Yeah, you just saw your advisor so you know where you stand and if you’re going in the right path and that way you don’t wait too long so you know exactly what’s going on.”

4. How do you know what a course is about?

Student 3-“ Friends.”

Student 1-“Not the course description.”

Student 4 – “The course description in the catalog is never right its sounds interesting and you read it and its just awful.”

Student 5-“Some of them are just way too vague.” 

Student 4-“You read about all the things you do and then when you’re in the class and it’s completely different.”

Follow-up question: Are there any classes which are accurately described in the Catalog?

Student 5- “I think the meteorology classes are all pretty descriptive but Chem I, it’s a gen ed and I’m a science person and I was lot it was completely misrepresented in the catalog.”

Student 1- “Teachers also all teach the same gen ed differently the overall description could be so easy sounding but it’s not. [There are] so many different teachers teaching it that they keep it vague.”

Probing question: Where do you look then?

Student 5- “Friends.”

Student 2-“ I look online.”

Student 4-“Word of mouth.”

Student 2-“Whenever something is misrepresented in the book- the description was amazing and as soon as we sat down this guy was not going to teach it the way we thought and we were all going to kill ourselves it was all just misrepresented. It was awful. I think that stuff like that should be true to what it really is or that the teachers needs to teach it the way it’s expressed in the category. “

Student 1-“You can’t write a course description for the same class for different teachers, it just won’t work.”

Student 5-“Why can’t the syllabus be online so that you can view the previous syllabus and you can get a general idea and see what the class is actually doing. So many people have a class where the description is great and its way more work that you realized.  Like in Chem outside of class you have to take an Exam that no one knew about.

Student 1-“Some[times a] syllabus makes class sound really intense and nothing was the way he said it was going to be and some professors say this and some don’t. I like to know what I’m going to do in a week but not all classes do that.”

Follow-up question: Any other ways that you look at classes?

Student 3- “I always do it through word of mouth, if I knew the teacher or a friend took the class.”

Student 2-“rate my professor.com”

Student 1-“But some comments are not great- they always say the negative things. A lot of students have a bias, and, yeah, that professor is hard but I’ve never gotten so much information from a teacher as I did before”.

Student 5- “Like customer surveys where the only people that fill things out who complain.”

Student 4-“One of my teachers read some things about himself on that website and he actually took it into account.  Some actually know about it [..].”

Student 1 left.

Further probing questions:

5. How are your advising needs changing from the first year to the fourth or fifth year?

Student 4- “As a freshman you don’t have a great idea of what you’re doing and as you go on you need more specific things.”

Student 5-“You don’t feel as overwhelmed as time goes on- you’ve already taken so many things so you’ve narrowed down from the 60 courses. So you only have 10 courses to choose from and it’s not as overwhelming.”

Student 2-“ I’m opposite-  I feel like right now I’m way more stressed out because the bulk of the hard courses are here and I’ve been trying to avoid them this whole time and now it’s into the core scary stuff. Capstone what? I need help and I need it broken down. [..] I won’t stop being stressed until I walk at graduation.”

Student 4-“Until you need to find a job.”

Student 2-“ I won’t find a job”

Student 3-“ I forgot the question…”

Restating question: How do your advising needs change?

Student 3-“There’s more stress because you want to graduate on time and winterim classes are like 1000 dollars and taking testing out of things it would have been way less stressful.”

6. What is advising at PSU? 

Student 2-“It’s very rhetorical- it-s what is getting me by right now, when I go to meet with my advisor everything is all planned out and all set out- this is what you did, this is what you’re going to do it’s all there.”

Student 3- “It’s all reassuring, it’s like everything is working.”

Student 5- “No matter how good it is, there will be plenty here with bad experiences. I won’t say all of it is perfect but most of it is good. My experience has been completely wonderful however some people had bad experiences.”

Student 2-“Like my first one who really blew.”

Student 4-“There are some people who think they are stuck with their advisor- [but] you can just change your advisor and most people don’t know that.”

Student 3- “They feel stuck for life.”

Student 5-“ I wanted to switch advisor and he said I needed to fill out a form but I don’t think that we do…[have to].”

Student 4- “No, you don’t..”

Focus Groups Spring 2011

· Thursday February 3, 2011 9:30-10:45 and 12:30-1:45pm

Focus Group February 3, 2011

Pre-Focus Group Questions
1. What year are you in (first, second, etc.)

3rd (3)

2nd (3)

4th (3)

2. What is your major? Option?
English with lit and film option

English – teacher cert

IT (2)

English 

Communication (2)

Humanities

Business administration

3. What is your minor?

None (4)

Theater

Business 

Business administration

Communication

Coaching

4. Do you live on campus or do you commute to campus?

Apartment off campus

Off campus- walk

On campus (7)

5. How many credits do you need to graduate?

14

120

122

117 (2)

120? 160? Not sure

-

120 ?

60
6. How many credits do you need to be considered full time?

12 (8)

12 ?

7. Have you ever used the degree evaluation function in Banner to access your status toward your degree completion?

Yes (3)

Maybe once to check grades early

No (5)

8. Have you and your advisor filled out a curriculum planning guide during advising meetings?

Yes (6)

No (1)

With my old advisor yes, but not with my newest one

I believe so

9. Do you think that you will graduate in four years?

If I take winter/summer courses, yes

I might just barely make it

Yes (5)

If I overload 1 class I will

I know I will not, graduating next year

Student Focus Groups Spring 2011

Thursday February 3rd, 2011 

The focus group was organized during Professor’s Coykendall’s course  EN 3090 - Technical Communication 9:30-10:45 am
Roxana Wright facilitated the focus group. Scott Coykendall recorded responses.
Nine students participated to this focus group session. The students were sophomores, juniors and seniors.

The students and their responses were not coded. Some answers are recorded as direct quotes from students; some information was synthesized. 

The room and the atmosphere of the focus group appeared comfortable.  

The Focus Group Questions: 

(Created by Ahl, Coykendall, and Holba – submitted to and revised by the AAC Spring 2010)

1. How do you know what classes you are supposed to take next semester?

The degree evaluation sheets my advisor gives us (agreement)

Me and my advisor look online to see what I need. I’ll come in with a list of classes that I should take.

My advisor gives us a sheet that shows what I’ve done and what I need to do

2. What are the general education program requirements and where are you in the process of completing the general education program? 

What are the general education program requirements?
Do you mean exact classes like Scientific Integrity?  I know you need two cultural diversity, two scientific inquiry, first year seminar, past and present, self and society, comp, math, foreign language (at least for my degree)

Health and wellness

I know the program only after four years

Where are you in the process of completing the general education program? 

This is my last Gen Ed class (5 students responded the same or agreed with this statement)

I don’t know

I need a science (X3)

I need a science, a past and present, and a creative thought course

a. Probe: How many general education courses have you taken so far to meet that requirement?

< see previous answers>

3. How do you monitor your progress toward completing your degree?

I use Degree Evaluation on my own (agreement from one)

I usually just use that sheet. I don’t know about “degree evaluation”

I use the catalog and check off which ones I’ve done

Follow-up question: How many of you don’t know about the Degree Evaluation tool in myPlymouth? 3 students responded affirmatively

Follow-up question: How many use the catalog?  5 students responded that they use the print version of the catalog
a. Probe: How often do you monitor/evaluate your progress?

Once a semester, when I register for classes (there was general agreement among students).

Most students said they do this during registration or at the end
4. How do you know what a course is about?

Course description in the catalog

And I’ll ask my advisor

Students were split over using print and online catalog

Also word of mouth

5. How are your advising needs changing from your first year to your fourth or current year?

Really relaxed in the beginning, but it’s gotten more complicated

I switched majors so it’s completely different- I’m basically catching up so I can graduate on time

Student question: How many advisors advise for students who are in their major? My advisor says more about what classes I SHOULD take now that I’m through with Gen Ed

Now it’s focusing on how my major shapes everything I take 

I switched advisors and my new advisor is great. She prepares everything ahead of time

My advisor took a leave last semester.  I had someone from Undergraduate Advising come in and she was the best advisor I ever heard of. She listed out all of the classes I would need to take and how those choices would affect the classes I took the next semester

I just like everything to be laid out for me but now it’s harder because I’m at the end

6. What is advising at PSU?

It’s just helping us to achieve our goals to graduate and achieve our degree

Opinion on what we should take to graduate on time

Giving structure and info to students to graduate on time

Guidance on what to take and what to take next

Guidance

Follow-up question: Do you consider something besides your advisor as “advising”? Degree evaluation (most students shook their head no)

Follow-up question: How about the Catalog? I think in the beginning but as you go further in it becomes more complicated than what you can put in writing. It takes some thought.

<The facilitator (Roxana Wright) asked if students wanted to add something pertaining to advising or whether they had questions.>

Questions and comments from students for Roxana:

Why couldn’t the web site have a list of classes/options that tells you what you’ve taken and gives course descriptions for the classes you still need to take? I have 14 classes in my Group A, and I just want one page that shows me what all of those classes are. 

In terms of scheduling, professors will post something on their door. I wish they would do it online so I could make an appointment without walking all the way over there.

My roommate had an advisor who wasn’t in her major at all, she didn’t really know what classes she should take. Why have advisors that are not in your major?

Follow-up question: How many of you don’t know what classes you should take until you see your advisor? A couple of students raised hands, and some offered reasons: because I’m a transfer student; my advisor knows a lot better than I do; I’m an IT major, I think my advisor can help me choose which ones I should take. 

I go into my advising meeting with my paper already filled out.  But I leave with a few new choices based on advising feedback.

A lot of what my advisor suggests has to do with what sort of direction I want to go in 

One of my greatest needs is not to have Friday classes, so I need help

Her advice is very helpful because I have had her four times as a teacher and she knows what I can do and what courses will help you with another class

Follow-up question: Would you say your experience is typical?

With my roommate, she just uses her advisor for her pin number but I have long conversations

My roommate doesn’t really know his advisor but I’ve had my advisor as a professor a couple of times so she’s helped me in different ways

Follow-up question: Do you believe that advising is a positive experience? 

My first advisor was not a great communicator. Didn’t return emails, didn’t talk to me much. My advisor now is great

Follow-up question: Who initiates a conversation with an advisor? All but one student noted that they initiate communication. When they were Freshmen and Sophomores, most waited for advisor to initiate contact

<The facilitator asked for additional comments>

The catalog is kind of confusing. It’s hard to see what is a Gen Ed.  Sometimes a course doesn’t show up in a different edition of the catalog.

I only found out about being able to change catalogs this last semester. I only heard it from Undergraduate Studies.

I found out this morning! 

I’ve never heard of this!

Follow-up question: What is your main source of info? Catalog (2 students), advisor and teachers in my major, advisor and catalog (2 students), advisor (4 students), online Degree Evaluation

Follow-up question: Would you feel differently if I was a student asking these questions? I wouldn’t take it as seriously if it was a student asking the questions. 

Most students indicated that the answers would have been the same.

Findings from Fall 2010 Focus Groups:

The focus groups had a limited participation. Most student participants were employees of the university through resident life thought they did come from a variety of majors. The discussions appeared uninhibited, although at times students use only a few words to describe experiences and/or situations. 

The results of the focus groups sessions indicate the following:

· Students are not sure how many credits are required for their degree and may rely on advisors for that information

· Word-of-mouth is considered a reliable source of information, especially when it comes to courses

· Most students know about and use advising tools such as the Curriculum Planning guides and the Degree Evaluation, if these tools were introduced to them by advisors

· Students tend to monitor their progress once a semester

· Students believe that their needs change during their time at PSU, with more career advice needed in the last year. 

· Most students perceive advising as guidance, support and final “check” on their successful completion of the degree. 

Among the limitations of the Fall 2011 focus groups are:

· Similarities in the student status on campus (with resident life)
· Limited representative sample (not representative)
Student Focus Groups Spring 2011

Thursday February 3rd, 2011 

12:30-1:45 pm
Pre- Focus Group Questions

1. What year are you in (first, second, etc.)

3rd (5)

2nd (3)

4th (1)
1. What is your major? Option?
IT (2)

Geography, terrain analysis

Communication (3)

English writing (2)

English, no option  

2. What is your minor?

None (7)

English writing

Psychology
3. Do you live on campus or do you commute to campus?

Commute

On campus (7)

Off campus, but close
4. How many credits do you need to graduate?

120 (2)

?

-

122

30/40 more, 120 total

120-130 ?

120-132 ?

I don’t know
5. How many credits do you need to be considered full time?
12 (7)

?

15 per semester ?
6. Have you ever used the degree evaluation function in Banner to access your status toward your degree completion?

No (5)

Yes (2)

How?

Yes- recently
7. Have you and your advisor filled out a curriculum planning guide during advising meetings?

No (5)

Yes (3)

Not that I know of?
8. Do you think that you will graduate in four years?

-

Yes (5)

No (3)

Focus Groups: Thursday February 3rd, 2011 

The focus group was organized during Professor’s Coykendall’s course  EN 3090 - Technical Communication 12:30-1:45 pm
Roxana Wright facilitated the focus group. David Zehr recorded responses.
Nine students participated to this focus group session. The students were sophomores, juniors and seniors.

The students and their responses were not coded. Some answers are recorded as direct quotes from students; some information was synthesized. 

The room and the atmosphere of the focus group appeared comfortable.  

The Focus Group Questions: 

(Created by Ahl, Coykendall, and Holba – submitted to and revised by the AAC Spring 2010)

9. How do you know what classes you are supposed to take next semester?
I know from the Academic Catalog or online guide

I also use the course catalog

I use the degree evaluation on myPlymouth

I go to the English Department website, which lists the requirements

I use the Curriculum Guide from the department chair

I use the Curriculum Guide I got at Orientation

3 more students noted that they also use the Catalog 

10. What are the general education program requirements and where are you in the process of completing the general education program? 

What are the general education program requirements?

I ask around- kids whom I already know already took the course, ask what the teachers are like

For Gen Ed I ask for recommendations from friends and advisors

My friends talk about what courses are difficult, especially Gen Eds
Don’t they change by major? I just changed and got more Gen Eds

24-28 credits

Wellness, integrative, self and society

I just changed major so I have no idea

There are 4 directions
No matter what major I must take Comp, Math. I need 8 credits in wellness
I think I know- 4 connections, 2 of each, must take a lab with science, language, global

I know what to take from the Catalog- I am trying to knock them off- I have the Catalog marked

Where are you in the process of completing the general education program? 
I just transferred- I have 2 Gen Eds left

1-2

A couple

Most are done- not sure what’s missing

1-2 left

2 left

Another science

Quite a few left

b. Probe: How many general education courses have you taken so far to meet that requirement?

< see previous answers>

11. How do you monitor your progress toward completing your degree?
I use the degree evaluation on myPlymouth

I do the same thing- I look at final grades for academic standing

Going thru myPlymouth- just saw it

I’m IT major- the advisor made a tree chart which makes prereqs easier to deal with

Undergraduate program sent me a list in my mailbox of what I needed to take

When I was PE, it was easier, but in the new major I’m not sure where I am. In PR they had a sheet telling what to take and when

a. Probe: How often do you monitor/evaluate your progress?
I check when I’m picking classes

I monitor at the end of the semester

When I’m picking classes during advising week (two students agreed)

When I get my grades to see if I need to take something over

12. How do you know what a course is about?
I read description from the catalog and ask friends

Other people give you more information than the catalog

Course catalo isn’t always accurate

Gen Ed- different professors teach different sections- so what it’s about depends

Most common – word of mouth

I ask around, ask older kids if they liked it

13. How are your advising needs changing from your first year to your fourth or current year?
I’m getting more into what to do after I graduate

At the beginning, I worried about what classes to take now I go to Bagley House and my advisor to talk about internships

1st and 2nd year are Gen Eds , now I have fewer choices- I need to stick with the major- I use advisor more now to figure out what I need to take- before I just used the catalog

The first year – meet advisors, trust them to go with it, later- ask more specific questions- who’s a better teacher, etc

I need more now because I changed my major

I used advisors a lot in the 1st year, have figured more out on my own now

I do more by myself now- my advisor picked my classes, but I’d rather do it myself- I just picked up a minor he didn’t know about

I used advisor more now as I get to end – don’t want to miss out on anything

I used a teacher because my advisor wasn’t helpful- the department head is more helpful. Old advisor wouldn’t meet with me to help me pick classes so I was taking unnecessary courses 

Advisors experience varies- my first advisor wouldn’t return emails- I switched so it’s better

My advisor isn’t helpful- tells us to come with classes- it’s done in groups- no attention

I wish my advisor took more time with me- just say “good” and sends me away. But he should be able to warn me about courses that don’t work for me. Advisors should be able to offer information about courses- more than what we know and beyond the catalog
If it’s in the department/major they should know about courses 

Follow-up question: do you take the initiative when it comes to advising? 

I take the initiative for advising- email with questions or go in with my courses 

I just show up with a list- are they ok? Are there other suggestions?
They have so many advisees- can’t expect them to do everything for you. 

Some need more help, it’s good to come prepared

I’d like it if showed ideas I could get advice about- like advice about similar courses- round out my options more

My advisor still likes to pick classes for me

Some people I know meet with advisors just to talk 
14. What is advising at PSU?

At orientation, already had my classes based on my major

Answering questions/guidance

Extra help if you need it 

Solving problems and picking classes 

Guiding you thru 4 years

Just picking classes

Knowing someone will be there with an answer

Available guidance for college career

A road map

Help you stay on track

<The facilitator (Roxana Wright) asked if students wanted to add something pertaining to advising or whether they had questions.>

Questions and comments from students for Roxana:
What if you have a bad advisor- can’t you get pin number from Speare?

Can department chair give it to you?

Another teacher got mine for me

My advisor didn’t meet with me so I went to the department chair

Last semester I took a meteorology course (I’m a geography major)- from 6 kids in the class, 5 failed- now I have to wait for it again- do students have any power in changing the major requirements? 

If it’s a bad advisor, why isn’t there a list you can ask instead? I didn’t know what to do – there should be a list of helpful people

How are advisors assigned? 

The pin numbers force you to meet with your advisor

Pins don’t limit you when you pick classes

I switched majors- they don’t tell you what the courses in the old major could count for- they should go over this with you

<Dr. David Zehr and Roxana Wright answered the questions above>

Findings of the February 3rd Advising Focus Groups

The focus groups benefitted from a more varied participation than in the Fall 2010 groups. Although students were predominantly representing majors for which the respective course was required, they were in various years of study and had varied advising experiences. In contrast to when the focus groups were implemented in the Fall 2010, the participants were not a self-selected sample. 

The discussions appeared uninhibited, although at times students use only a few words to describe experiences and/or situations. At the end of each focus group, the facilitator asked for additional comments or questions. This seemed to have worked well. The students gave positive feedback on how the focus groups were set up and the questions that were asked. They noted that sometimes they chose to talk more about problems they considered of interest. 

The students also commented that they liked the fact that the focus group was facilitated by Academic Affairs committee members who were also professors and advisors. This gave them a sense that they could “make a difference”. A few students mentioned that they would not take the questions as seriously if they were asked by another student. 

The results of the focus groups sessions indicate the following:

· Students are not sure how many credits are required for their degree and may rely on advisors for that information

· Word-of-mouth is considered a reliable source of information, especially when it comes to courses

· Most students know about and use advising tools such as the Curriculum Planning guides and the Degree Evaluation, if these tools were introduced to them by advisors

· Students tend to monitor their progress once a semester

· Students believe that their needs change during their time at PSU, with more career advice needed in the last year. 

· Most students perceive advising as guidance, support and final “check” on their successful completion of the degree. 

The above results were consistent with results from the Fall 2010 focus groups.
New findings for these sessions might be that:

· Students who change majors need more advising support and may be more reluctant to look for help themselves

· Students find value in having a long term plan that lays out their degree requirements

· A single portal with customized information (i.e. degree evaluation on the curriculum planning sheet, rather than two separate formats) would be considered an improvement to the current tools 

· Students expect that their advisor is knowledgeable about courses and majors in their discipline

· Students may not be aware of policies such as Catalog changes, the ability to change Catalog year, and the ability to change advisors
Among the limitations of the Spring 2011 focus groups are:

· Similarities in the students’ degrees and advisors

· Reduced interaction among students
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Speaker of the Senate

Academic Advising Resolution
Whereas:
Student Senate realizes the importance of the relationship between academic advising and student success; and 

Whereas:
Student Senate believes that more must be done, to ensure a higher quality of academic advisors on campus; and
Whereas: 
Plymouth State University does not currently evaluate faculty members as academic advisors; and

Whereas: 
Student Senate affirms that academic advising is under the prong of teaching and should be evaluated and counted more fully in the Annual Faculty Evaluation and Promotion and Tenure Process.

Therefore 

Let it be

Resolved:
That the Academic Affairs Committee will work to create an Academic Advisor Evaluation Process, as well as expectations for the student and advisor, to be discussed and signed at their first student-advisor meeting.

Let it be 

Further 

Resolved:     
That the evaluations shall be conducted annually during spring advising weeks, in a similar manner as teaching evaluations.  
Let it be 

Finally 
Resolved:     
That the Student Senate requests that the Academic Advisor Evaluation be implemented by spring 2009 and the Annual Faculty Evaluation and Promotion and Tenure Process include the Academic Advisor Evaluation Process by the beginning of the 2010 – 2011 academic year.
Appendix B – Fall 2009 Survey

ANNUAL ADVISING SURVEY

Advisor Name 





Semester/Year 



I am in my   FORMCHECKBOX 
 First Year    FORMCHECKBOX 
 Sophomore Year    FORMCHECKBOX 
 Junior Year    FORMCHECKBOX 
 Senior Year   FORMCHECKBOX 
 Fifth Year

Major: 







Directions:  Please respond to the following statements by circling the appropriate number in the right hand column.

1=Strongly Agree; 2=Agree; 3=Disagree; 4=Strongly Disagree


1
2
3
4
NA

My advisor is effective at helping me understand
 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

my major requirements.

My advisor is effective at helping me understand
 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 


General Education requirements.

My advisor is effective at helping me plan my 4 year program.
 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

My advisor is available during posted office hours.
 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

My advisor responds to my requests for meetings.
 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

I respond to my advisor’s requests for meetings.
 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

My advisor understood my abilities, needs, and interests and
used this information when helping to coordinate my

schedule planning.
 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

My advisor helped me to plan for academic improvement by

working with me to evaluate my strengths and weaknesses.
 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

My advisor encouraged me to make wise decisions about my

personal, academic and social life (or commitments).
 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

Please reply to the following questions.
What are the three or four most important things you expect to get from your advisor?

How well does your advisor meet your expectations?

How do you prepare for your advising sessions?

Would you recommend this advisor to another student? Why or why not?

President’s Monthly Report

May 2011

Colleagues,

We are still in the midst of the legislative and budget process.  The University System of New Hampshire has presented its case to the Senate Finance Committee, which is preparing its budget recommendation for the full Senate, and you have here links to both my testimony and USNH Chancellor MacKay’s.  I spoke to workforce and economic development and to higher education’s return on investment in human and financial terms, concluding that education creates more value than it costs.  With me were three wonderful PSU students from New Hampshire – Luke Breidt, Anastasia Deflumeri, and Josh Smith – as the faces and future of New Hampshire; two of our alumni – Larry Haynes, President and CEO of the Grappone Automotive Group, and Ken Moulton, owner of Moulton Real Estate and award-winning business leader – as examples of PSU educations now making a difference in the state; and Scott Stephens, Executive Director of the Plymouth Regional Chamber of Commerce, with whom PSU works in partnership.  Since the academic year is drawing to a close, a website soon will be available for you so that you can follow the most recent legislative and budget updates.

The Planning and Budgeting Leadership Group is working with the cabinet and extended cabinet on budget issues, and has made its presentation on general recommendations that have come from the campus community.   This, too, is a process.

Items of note:

On April 23rd, Plymouth State University conferred an honorary doctorate of humane letters on Governor Walter Peterson, an extraordinary business, political, and educational leader -- an advocate for higher education, a former USNH trustee and a university president, and a role model of public service exercised with courage and commitment.  Because of the Governor’s health, the ceremony was held at the Peterson home in Peterborough.  Chancellor MacKay and Provost Julie Bernier participated in the formal ceremony with me, as did English faculty member Meg Petersen, who placed the doctoral hood on her father.  Governor Peterson spoke in acceptance, saying that he was “deeply honored” and discussing his career and friends.  A link to the citation is provided here, and a press release has been posted on plymouth.edu.

We also are awarding this year the Madie Barrett Award, which honors “a former member of the PSU Community who has, in an extraordinary way, contributed to the advancement of the purpose and mission of the University, and who has made significant and noteworthy contributions in his/her field of endeavor.”  The committee has chosen Ed Wixson, whose contributions to his field, to PSU, and to the wider community have had enormous impact.  I briefly announce the selection now because the award will be officially given the evening prior to commencement at the Plymouth State University Honors Dinner, in which PSU celebrates our distinguished award recipients for the year.  A press release will follow.

PSU has been chosen by the Grafton County Economic Development Council (GCEDC) for its 2010 Partner of the Year Award.  The award recognizes the partnership between PSU and GCEDC on a business incubator project and celebrates the impact the PSU is having on economic development.  The incubator, known as The Business Enterprise Center, will assist in the launch of new businesses.  The center will be located at the “roundabout” at 149 Main Street.  GCEDC is in the process of purchasing and renovating the property, currently owned by the NH Department of Transportation, and the College of Business Administration will oversee the programs. 
PSU and the White Mountain National Forest (WMNF) have formalized a partnership that will enable ongoing collaboration in environmental science, social science, historical and cultural programs, and operations within the 800,000 acres of the WMNF in New Hampshire and Maine.  The WMNF has a variety of data collection, monitoring, evaluation and operational needs that PSU can collaborate on, providing PSU faculty and students with opportunities for applied environmental studies, education and outreach, and WMNF will benefit from access to PSU’s intellectual resources.  

Brett Lucas has received the Student Employee of the Year Award, having been cited for his initiative and skill while working at the Global Education Office.  A senior majoring in International Sales, Brett was chosen from among four semi-finalists for the award. The nominees included Andrew Garozzo (ITS), Christina Kolb, (Admissions), Morgan Reilly, (Silver Center for the Arts) and Lucas. 

Senior Christine Schultz is the recent recipient of the Campus Compact for New Hampshire Presidents’ Leadership Award, given to a student who has made service integral to the college experience.  Christine will also be recognized nationally as a Newman Civic Fellow, an award intended for the next generation of civic leaders.  Christine assists in coordinating service opportunities for PSU students through the community service center, helping organizations like The Bridge House, the Pemi Youth Center, Voices Against Violence, Squam Lakes Science Center and D-Acres, and she is the coordinator for the Angel Tree project, which benefits needy children in the community. 

PSU marketing students earned two prestigious awards after competing in the American Marketing Association’s 33rd annual International Collegiate Conference, with over 1,300 students representing 210 colleges and universities from the United States and Canada. The 13–member PSU student organization, Marketing Association at Plymouth State (MAPS), won national awards for "Outstanding Chapter Planning" and "Outstanding Membership." MAPS provides the local community with fundraising and community service projects, partners with the Live, Work, and Innovate program, and organizes guest speaker events on campus.

Chris Slater (Residential Life) was awarded a Service to NASPA Award from the National Association of Student Personnel Administrators GLBT Issues Knowledge Community at the recent annual conference in Philadelphia. Chris and the Leadership Team of the New England region were recognized for their outreach and educational work and contributions to the GLBT community on our campuses, especially with regard to their awareness campaign about gay teen suicide. At PSU, Chris is currently the Residence Director of Mary Lyon Residence Hall as well as working closely with the SAGE Center; he serves on the PSU Queer Council. 

Alumnus Chris Belmont ’01, Lincoln-Sudbury (MA) Regional High School teacher, has received the National High School Physical Education Teacher of the Year by the National Association for Sport and Physical Education at its national convention in San Diego. The award is given in recognition of outstanding teaching performance at the high school level and the ability to motivate today's youth to participate in a lifetime of physical activity. 
The recent press release and subsequent AP story on PSU’s acquisition of the Robert Frost letters to President Silver have generated interest around the world, from Texas to Taiwan, San Francisco to London, and in Canada.   

In the past few months the Museum of the White Mountains (MWM) has gained attention. The first exhibition, “As Time Passes Over the Land,” attracted almost 1,000 visitors. Many traveled from across New England. During the exhibition, Associated Press wrote and circulated an article that was widely reprinted. The Museum’s website contains the first 1,600 scanned and tagged images. The Facebook site has daily updates and a growing following. 

PSU has placed #1 in NH and 25 out of 180 colleges and universities participating in the Waste Minimization category for the national Recyclemania competition over 8 weeks recently.  PSU reduced its average waste per week to 20.00 lbs/person- a significant decrease from last year, while the overall recycling rate has decreased by about 650 lbs, about .1 lbs/person/week.

The Office of University Advancement has created a video to promote seat and locker naming opportunities in the ice arena.  Current students, alumni, faculty, staff, and donors are featured in the three-minute spot that was shot in February by Heartwood Media. The video will be distributed to our virtual community of alumni, parents, and friends via Facebook, YouTube, the PSU Website, and other social media tools.  The video is here if you wish to view it. 

Vice President Rick Barth has recently announced that, as a result of a reorganization within the Division of Student Affairs and Enrollment Management, Frank Cocchiarella has been made Assistant Vice President for Student Affairs-Residential Life and Terri Potter Assistant Vice President for Student Affairs-HUB.  Both moves involved reallocations of responsibilities and dollars within Student Affairs and Enrollment Management, and neither involved the creation of new positions.

In many ways, this has been a difficult year, with reductions in benefits and potential reductions in our state allocation.  I am grateful for the way our community has responded.  Importantly, we see each day the good work that our students are doing.  Last weekend saw exciting events: the INBRE research symposium, the Habitat for Humanity fundraiser, a Poetry Slam and art show with alumni, the Academic Showcase, the Chili Cook-Off for the Bridge House, Earth Jam, athletic competitions, a production of The Seagull, a symphonic band concert led by Gary Corcoran (his last as a full-time member of the faculty), a student recital, honor society inductions, and departmental events – and more.  This is the joy of what we do.  Thank you for all you are doing for our students.

Respectfully submitted,

Sara Jayne Steen

President

Monthly Report to the Faculty

Provost Julie Bernier

May 2011
Distinguished Teacher Awards today!
Please join us today as we announce the Distinguished Teacher, Distinguished Graduate Teacher, and Distinguished Adjunct Teacher for 2011.  The announcements will be made at the end of the meeting.  Because the faculty have a very full agenda, I hope you can arrange your schedule and plan to stay through the meeting to celebrate your 2011 Distinguished colleagues.

Student Scholarship

Congratulations to the all the students and their faculty mentors for the VERY successful research presentations on Friday afternoon and the Showcase of Student Success on Saturday.  These were impressive events!   There is indeed a great deal happening at PSU!  In the last week:  “The Seagull,” “Transitions,”  student chapter Habitat for Humanity Night of Celebration,  CoBA Chili Cook-off, Earth Jam, PSU Symphonic Band, Danny Brevik’s senior recital, the BFA exhibition, Poetry Slam, Community Engaged Research projects… and more. Congratulations to all.
Accreditation review

Yesterday the National Association of Schools of Art and Design (NASAD) conducted an exit interview after spending two days meeting with faculty, coordinators, and students in the Art Department.  The visiting team was excellent and had many accolades for the quality of student work and the commitment of the faculty to student success.  The department will begin to review recommendations made and await the final report later this summer.  Congratulations to all that worked on the self-study.

Convocation, Commencement Ceremonies and Orientation

Faculty members please mark your calendars for the following dates and activities. Attendance and participation in convocation, commencement and June orientation is an expectation for all full-time faculty members.

May 14
Graduate Commencement begins 10:00 am- faculty robing at 9:00 am at the PE Center

May 20
Convocation begins 4:00 pm- faculty robing at 3:30 at the PE Center

May 21
Undergraduate Commencement begins 10:00 am- for those that wish to march from campus, meet at 
8:45 at the HUB, all others may begin robing at 9:00 am at the PE Center

Orientation

· Session A – June 5 & 6 (Sunday & Monday)

· Session T – June 10 (Friday) for transfer and part-time students

· Session B – June 12 & 13 (Sunday & Monday)

· Session C – June 15 & 16 (Wednesday & Thursday)

· Session D – June 19 & 20 (Sunday & Monday) not available to reserve until 5/23/11
Orienting our students, helping them choose their classes and having them spend time with faculty are important aspects of welcoming new students to our campus and to your programs.  Your role is critical and required.  In order to properly staff Orientation sessions, each department/program determines the number of faculty required based on the typical number of new students entering the department.  ALL faculty are expected to participate in this important activity.  For most departments it will mean each faculty member must participate in one or two sessions.  Department Chairs will share with you the needs and expectations for your department. Please plan accordingly and be prepared to participate to meet your department's needs.
NEWS FROM ACADEMIC AFFAIRS

Art

· Philip Inwood presented his abstract oils on wood panels at an exhibit at the Green + Blue Gallery in Stowe, VT from April 9th through April 30th.  greenandbluegallery@gmail.com   Phil's work can also be viewed on his website:  http://philipinwood.com/links.php?187601
· Catherine S. Amidon has recently had an article published:  Textile and Mid-Century Fiber Art: A Movement of a Transitional Mode? TISSAGE (MĒ)TISSAGE: Regards croisés sur le tissu dans l’art du XIXe au XXIe, siècles,  (2011) l’Université de Dijon – CNRS  
· Jason Swift exhibited 1) recent sculptures in the exhibition “Of House and Home” at The Whole Gallery in Baltimore, MD in February, and 2) recent artwork in the show “Piece of Mind” at the Elga Wimmer Gallery in New York, NY in May.  He was also  the keynote speaker at the 2011 Arts Alive conference at the Belknap Mill in Laconia, NH.  His keynote address was titled “Recapturing Sensory Learning.”
Atmospheric Sciences and Chemistry

· Jim Koermer has been appointed to the organizing committee of the American Meteorological Society (AMS) Interactive Information Processing Systems (IIPS) Conference, the largest conference held annually in conjunction with the AMS Annual Meeting. 

· On April 7th and 14th Dennis Machnik traveled to Milton, NH to conduct planetarium shows.  A total of 15 presentations to over 350 children K through 5th grade were given.  On the 5th of May he will be taking the portable planetarium to Thornton Elementary, and in June, over 3 weeks to approximately 1500 children at locations across the state.
Biological Science

· Fred Prince has two publications (May/June):  an article in the New Hampshire Wildlife Journal on brook trout, and an article in Gray’s Sporting Journal entitled “Old Yard Sales of New England.”  

· Larry Spencer recently reviewed two books- Dubinsky and Stambler's “Coral Reefs: An Ecosystem in Transition.”   The second, Frank Ryan's “The Mystery of Metamorphosis: A scientific detective story,” for Choice, a publication of the American Library Association.  Larry was also reappointed for a three year term on the River Management Advisory Council (part of the NH DES River Management and Protection Program). He represents the NH Association of Conservation Commissions on the RMAC.

· Undergraduate biology students Jacqulyn Huckins and Christopher Wilk presented their research at the Eastern New England Biological Conference in Boston on April 9th with their faculty mentor Kerry Yurewicz.   Huckins, Jacqulyn, David Neils, and Kerry Yurewicz:  “Assessing the water quality of New Hampshire streams using macroinvertebrates as bioindicators,” and Wilk, Christopher and Kerry Yurewicz,  Effects of salt concentration on the behavior of three freshwater animal species. “  Plymouth State is one of more than 50 member schools in a consortium that sponsors this annual undergraduate research conference; this year’s conference included more than 60 posters and oral presentations by students from New Hampshire, Connecticut, Massachusetts and Rhode Island.   

· Chris Chabot received two grants totaling $12,000 from the National Sciences Foundation Division of Integrative Organismal Systems: a Supplemental REU (Research Experience for Undergraduate) grant and an RAHSS (Research Assistantship for High School Students). These grants will be used to support undergraduates and high school students this summer at PSU and at the Jackson Estuarine Lab at UNH. 

Center for the Environment

· CFE and the Squam Lakes Association (SLA) are partnering on a new project on the carrying capacity of the Squam Lakes. Graduate student Andrew Veilleux and interim director Brian Eisenhauer will be working with SLA and NH Department of Environmental Services to expand recent work done at UNH on classifying areas of the Squam Lakes into recreational use categories and develop a more refined system that identifies the limits of acceptable change for users of the lake and present management options. 

· Lisa Doner, Research Assistant Professor, and Christina Maki, MS Candidate in Environmental Science & Policy, spoke on April 20 at the New Hampshire Arc Users Group Meeting. Their presentation title was "Tracking Geochemical Sources in an Iceland Watershed."

· Over the past three summers, CFE has sponsored the Hubbard Brook Research Experience for Undergraduates at Hubbard Brook Experimental Forest. Assistant professor Mark Green recently co-authored a poster with one of last summer’s REU students, Jenna Zukswert. The poster, titled "Exploring relationships between soil physics and root distribution in two diverse watersheds," was presented at the National Conference on Undergraduate Research in Ithaca, NY on April 1st.
· CFE participated in a recent partnership meeting with the White Mountain National Forest. The meeting explored areas where PSU and WMNF have worked together in the past and where we can focus our efforts in the future. The meeting ended with the official signing of a new agreement between PSU and the WMNF. June Hammond Rowan co-facilitated the meeting. 

· Brian Eisenhauer spoke to the UNH Water Resource Group on April 15 on “The role of social science in watershed planning to protect water quality.” The talk reviewed the need for social data to be integrated in watershed planning and presented several benefits of doing so for the effectiveness of watershed plans based on comparative research from watershed planning projects in New Hampshire and Illinois.
Center for Rural Partnerships

· The Center for Rural Partnerships and the Institute for New Hampshire Studies hosted a forum-style showcase of regionally-engaged student research and service projects on May 3, in Heritage Commons.  This semester’s roster of excellent learning opportunities included two projects from the Community Research Experience course (team taught by Mark Okrant and Thaddeus Guldbrandsen) and three by interns and student assistants at the Center for Rural Partnerships.  Each of the projects involved collaboration with one or more off-campus partners and the body of work includes strong common threads among the pool of projects, forming a cohesive whole that reflects the hard work, creativity, and scholarship of the students.  The result was a win-win-win relationship for the students, the university, and the off-campus partners.

· Maximizing Community Benefits from Large Infrastructure Projects presented by:

· Katie Beairsto ’11 (Environmental Planning) 

· Dean Williams ’11 (Environmental Planning)
· Heritage Tourism in Crawford Notch presented by:

· Rachelle Lyons ’11 (Childhood Studies)

· Nathan Pasquale ’11 (Tourism Management & Policy)

· Social Media, Education, and the Weeks Act Centennial presented by:

· Nicole DeGrandpre ’11 (Communications & Media Studies)

· Kelly Rice ’11 (Communications & Media Studies)

· Community Energy Planning for the 21st Century presented by
· Thomas Evans (MS candidate, Environmental Science & Policy)
· Assessing and Communicating About University Engagement presented by
· James Boynton ’13 (Sociology)
· Kaleb Hart ’11 (Interdisciplinary Studies)
· Christopher Lauria ’11 (Communications & Media Studies)
· Ben Amsden gave a research presentation, “Examining Alternative Transportation in the White Mountain National Forest,” at the Northeast Recreation Research Symposium in Bolton Landing, NY.  The presentation was co-authored by Thad Guldbrandsen, Brian Eisenhauer, and partners from the Appalachian Mountain Club and the Volpe National Transportation Systems Center.

· Fran Belcher was appointed to the Board of Trustees of NAMI-NH, the New Hampshire branch of the national grassroots of and for individuals, their families, and friends affected by mental illness.  NAMI-NH is recognized within the larger organization for its exemplary leadership and effectiveness.

· Fran has also worked in partnership with the Leahy Center for Rural Students at Lyndon State College to conduct a national environmental scan of programs focused on rural student access to higher education.  The project was a step toward preparing joint proposals to the New England Board of Higher Education and other funders to address the academic and socio-economic interests of rural students across the Northern Forest.  Notable among the findings was the news that multi-institution collaborations focused on building access and resilience are scarce, which highlights the importance of the growing Northern Forest Higher Education Resource Network (NFHERN), scheduled to hold this year’s annual meeting at the 2nd Summit for the Northern Forest, in May.  

· Fran is a member of the regional planning team comprising Northern Human Services, Dartmouth Center for Aging, and the Endowment for Health, whose tele-mental health services project was picked to apply for funding to develop and conduct a regional pilot program that will deliver mental health screenings and case management sessions to isolated and/or homebound senior citizens in northern New Hampshire.

· Fran completed a multi-session strategic planning and implementation effort with North Country Health Consortium’s Rural Health Workforce Development Team.  The objective was to build a more effective system of managing clinical preceptor sites for students from allied health programs at White Mountains Community College, Franklin Pierce University, Plymouth State University, and Dartmouth Medical School.  Also participating were numerous residential and outpatient community health centers from northern NH.

Communication and Media Studies

· Annette Holba attended the Eastern Communication Association (ECA) annual convention in Arlington, VA where she 1) taught a short course entitled  “Gender and Power: Teaching Communicative Understandings of Women’s Leadership,” 2) participated in a roundtable discussion entitled “Perspectives and Approaches to Teaching Philosophy of Communication, 3) presented a competitive paper in a top papers panel entitled “Leisure, Listening, and Civility: The Importance of Taking Time with Yourself,”  and 4) presented a paper entitled: "Moving Leisure from a Philosophy to a Lived Action: Leisure and Family Relationships/Roles."   Annette also participated in the Undergraduate Scholar's Conference hosted by the ECA where a PSU Communication and Media Studies student, David Stewart, presented a paper entitled "The Pulp of a Clockwork Orange.”

· Cathie LeBlanc's article, "Social Media Games and the Performance of Self," has been published in the collection Videogame Studies: Concepts, Cultures and Communication.
Computer Science

· Christian Roberson presented his paper, “'Aligning Generations to Improve Retention in Introductory Computing Courses,” at the Sixteenth Annual Consortium for Computing Sciences in Colleges Northeastern Conference in Springfield, MA on April 15th.

· On April 15th Christian coached the PSU programming team consisting of Kris Reynolds, Wayne Roswell, and Trevor Suarez at the Consortium for Computing Sciences in Colleges — Northeastern Region’s 2011 Programming Contest, held at Western New England University. This year the team came in 9th place overall in a field of 36 teams and defeated teams from a variety of schools.

Counselor Education & School Psychology

· Leo Sandy presented on "Perspectives on Intimacy" at The 7th Annual Workshop on Picking Up The Pieces After Divorce and Separation at St. Joseph’s Church in Belmont, N.H., on April 9. At the same event, Assistant Professor of Counselor Education K. Hridaya Hall presented sessions entitled "Finding Peace in Challenging Times: Tools for Self Care" and "Finding Meaning in Changing Relationships: Exploring Our Paths.”

Education

· Nearly 500 early childhood educators from across the state and Northern New England attended the New Hampshire Association for the Education of Young Children (NHAEYC) Conference at PSU on April 9 and 10.  Over 30 sessions were offered, including sessions by PSU early childhood faculty and Child Development and Family Center teachers.  Early Childhood students volunteered at the conference in exchange for a reduced admission fee and numerous early childhood alumni also came to the event.  Clarissa M. Uttley served as the site liaison for this conference.  At this conference, Clarissa presented “It’s a zoo in here! Animals in the early childhood classroom.”  This presentation also included undergraduate student Denise J. Colcord and was attended by 25 early childhood professionals and several current and former students.  

· Christie Sweeney, co-coordinator of the educational leadership graduate program, has a new publication: "Adapting the K-W-L Reading Strategy to Foster Experiential Learning for Pre-service Teachers,” (Vol XIV, p. 39) of The New Hampshire Journal of Education.
· Marcel Lebrun presented at Conway School District’s elementary schools Core Child Study Teams on April 10th. The topic of the training was “Using Evidence Based Practices for Children at Risk.”
· Mary Cornish and Pat Cantor presented “Play at the Heart of the Curriculum” to 40 Coos County early childhood professionals as part of the New Hampshire Association for the Education of Young Children at PSU on April 9.  This was also the first event in a multi-year professional development project that Drs. Cornish and Cantor will be working on with Coos County early childhood professionals, as part of a grant from the Neil and Louise Tillotson Fund of the NH Charitable Foundation.  In the coming months, the project will include on-site coaching and follow up with participating early childhood teachers, a day-long institute in the North Country, and support for programs and teachers to implement play-based learning.  Approximately half of the early childhood teachers and directors in Coos and representatives from 11 of 15 early childhood programs in Coos were represented at this inaugural event.

· Mary Cornish and Pat Cantor presented “The Impact of Screen Media on Infants and Toddlers” on April 20 at Plymouth Elementary School as part of a series of parent and caregiver workshops sponsored by the Whole Village Family Resource Center.

English

· Paul Rogalus' short story "Trans" is appearing in the April 2011 issue of "ABYSS & APEX." His flash fiction, "Transformer Man," appeared in WIERDYEAR in March.

Global Education Office (GEO)

· Brett Lucas, a student worker with GEO, received the PSU Student Employee of the Year award. Brett was hired by GEO in spring 2005 upon his return from his semester in Ireland through our Freshman Abroad Program. For the past two years, he has been a peer advisor where he assists other students in exploring study abroad opportunities.

· The annual passport processing day was a success. Over 140 University and Greater Plymouth community members applied for passports.  The Department of State staff claimed that it was the largest outreach event in which they had ever participated.

· Jess Morel participated in an ELS-hosted student recruitment tour in China. Following the tour, she joined Peng-Khuan Chong in Malaysia where they visited high schools and universities to recruit students and develop exchange partnerships.

Health and Human Performance

· Irene Cucina has been chosen as President-elect of the American Alliance of Health, Physical Education, Recreation and Dance (AAHPERD)  AAHPERD is a 20,000 member organization. 
· Christian Bisson and a student in Adventure Education (Nick Nelsen) co-presented a workshop at the 2011 Association for Experiential Education Regional conference in Becket, MA. The title of their workshop was: Teaching Climbing Anchor System: The Easy Way. The presentation was inspired by a recent chapter that Bisson wrote in a climbing textbook published by Human Kinetics.

· On Saturday, April 9th the HPER Club held its first annual “Help a Heart” event that raised over $300 for the American Heart Association. The event coordinator was Courtney LeCours (‘12), the HPER President. “Help a Heart”, which was aligned with the Jump/Hoop Rope for Heart event done in the public schools, was fashioned after the popular “Minute to Win It” television show. There were 7 student teams from organizations and clubs from around campus competing for fun prizes. The culminating event was a team cheer contest judged by Irene Cucina and Courtney O’Clair (Athletics). Fun was had by all, but more importantly the PSU students who were involved gave of themselves to benefit the important work of the American Heart Association.

· Students and faculty from PSU participated in the 6th annual New Hampshire Athletic Trainers Association Student Symposium on Sunday, April 17th, hosted this year by Colby-Sawyer College. Kevin Silva (BS ’11) presented on “Emergency Response to a Football Player Following Exertion: A Case Report” and Austri Silver (BS ’11) presented “Nutritional Fallacies & Disorders in the Athletic Population.” In addition to the two student presenters, sophomores Jonathan Hartman, Dominique Heres, Nicole Rozumek, and Sydney McNair submitted poster presentations for the symposium. Plymouth State University Students Chris Thomas (MS ’11), Alicia Edwards (MS ’11) and Kevin Silva (BS ’11) were the winning Quiz Bowl Team for the event and brought the championship trophy back to PSU for the 2nd year in a row (and the 3rd win in 6 years).
History and Philosophy

· An essay by Elizabeth Kennedy Tillar was published in December 2010: "'Dark Light'." In Edward Schillebeeckx and Contemporary Theology. Ed. Lieven Boeve, Frederiek Depoortere, and Stephan van Erp. London: T&T Clark, 2010. 142-160. The essay was first presented as a paper at the international symposium "Theology for the 21st Century" at the University of Louvain, Belgium in 2008, applying the thought of Erasmus Prize recipient and Belgian scholar Edward Schillebeeckx (1914-2009) to contemporary issues in philosophical theology and the work of United Nations humanitarian agencies.  
· Elizabeth’s syllabus for a course in film and philosophy/theology was also selected for the Syllabi Project archives of the Berkley Center for Religion, Peace, & World Affairs at Georgetown University http://berkleycenter.georgetown.edu/.
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The first faculty exchange with Winchester University brought Dr. Neil Murphy to us for a month-long visit from March 27-April 24.   The exchange is seen as one which benefits both institutions. The History program faculty have been active in developing this study abroad connection.  Neil was quite busy during his time at PSU, meeting with students and faculty, guest lecturing in classes, engaging with and exploring the campus, the town of Plymouth, the state of NH, and venturing into Massachusetts.  Marcia Schmidt-Blaine left on April 23 for the Winchester University campus for a month to complete this year’s exchange.
Languages and Linguistics

· James Whiting recently spoke at the Mount Washington Valley English Language Teachers Association meeting in North Conway. Whiting spoke on using student podcasts to create oral language assessment portfolios. 

Mathematics

· Dana Ernst organized a two-day special session, "Combinatorics of Coxeter groups" at the Spring 2011 Eastern Sectional Meeting of the American Mathematical Society at the College of the Holy Cross on April 9 and 10.  During the special session, three undergraduates (Joseph Cormier, Zach Goldenberg, and Chris Malbon) from PSU presented the results of their year-long research project directed by Dana.

· On April 16, Dana Ernst took a group of ten students to the Hudson River Undergraduate Mathematics Conference, which took place at Skidmore College in Saratoga Springs, NY.  Three undergraduates (Joseph Cormier, Zach Goldenberg, and Jessica Kelly) from PSU presented the results of their year-long research project that was directed by Dana.

Music, Theatre and Dance

· Kathleen Arecchi has been recognized by the Music Teachers National Association as a "Permanent Professional Certified Teacher of Music in Voice."

· Carleen Graff  was honored at the Music Teachers National Association National Conference in Milwaukee for her service as the Eastern Division Certification Commissioner.  In this role she has administered the MTNA Professional Certification program, which exists to improve the level of professionalism in music teaching.  Dr. Graff also adjudicated the solo piano competitions for students in grade 4-12 at the Concord Community Music School on April 2.

· In April, Elizabeth Cox presented several selections in American Sign Language from deaf poetry and plays for "Deaf Performance Culture," a course which was offered at Georgetown University, Washington, D.C.  She also attended a theatrical performance of the premier American Sign Language adaption of "L’Epee" at Gallaudet University, where these same Georgetown students were the voices of the signing deaf actors.  

· Beth also was a casting consultant for Papermill Theatre/North Country Center for the Arts' Children's Theatre at the New England Theatre Conference in March.

· Robert Swift’s organ solo “Go Therefore” has been just published in the May/June issue of The Organ Portfolio.

Psychology

· Angela Kilb’s published [Kilb, A., & Naveh-Benjamin, M. (2011, February 21). The Effects of Pure Pair Repetition on Younger and Older Adults' Associative Memory in the Journal of Experimental Psychology: Learning, Memory, and Cognition. Available online doi: 10.1037/a0022525].  Angela and student Lindsey DePorter will also be presenting a poster at the New Hampshire Psychological Association Annual Psychology Student Convention.  The project is entitled “Can Biases of Poverty Create False Memories of Child Abuse?”
Social Science

· Bruce Heald –has 2 books out this month:  “White Mountain National Forest and Great North Woods,” which are part of the Images of America Series, and “The Mount Washington Cog Railway: Climbing the White Mountains of New Hampshire,” published by The History Press.  
Social Work

· A meeting of the Social Work Advisory Board was held this month; Nicole Petrin, President, Social Work Club, provided a slideshow of the student Habitat for Humanity trip to Indiana during spring break.

· The department is exploring a relationship with a Social Work program in Kyrgyzstan as part of a Fulbright-sponsored project underway through a former EdD student.  Also, the department's experimental service learning course to the Dominican Republic began this month with pre-travel on-campus sessions; a group of 10-12 students will be staying near Santo Domingo in June.

· Stephen Gorin attended a meeting of the State Committee on Aging (SCOA); as a SCOA representative, he also participated in a listening session (in Concord) on the state budget that was sponsored by the NH Dept HHS.

· Scott Meyer presented a training session for Field Instructors entitled "Teaching Undergraduate Students About Issues in Termination."  Panelists include two of our field instructors Ryan Shirilla, MSW of Mt. Prospect Academy and Kristin Griffin, MSW (one of our alum) from NH Veteran's Home.

· Cynthia Moniz is serving as Chair of the Nursing Director Search Committee and Nursing Faculty Search Committee.  She and Steve Gorin participated in a discussion of the "Social Security: Myths and Facts" presentation delivered by Nancy Altman, a national expert on Social Security held at the Red River in Concord. The presentation was co-sponsored by NH-NASW.
· Christine Rine conducted student interviews with staff from the Laconia office, DCYF to select next year's Child Welfare (IV- E) Educational Tuition Partnership awardees.

PAGE  
1

